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Frankena's Box D


In the Frankena model, Box D represents facts of psychology, sociology, and the science of education that show what means should be used to produce the excellencies described in Box C (Stevens 302). Box D contains a description of methods one will employ. These methods ought to be consistent with Box B, scripture, and truths derived from other disciplines (Glassford 540). In this box, one describes the way in which individuals learn and grow. These methods will help to inform specific programs and practices for Parallel.

Introduction


 The purpose of this section of the paper is to explain how people learn, grow, and develop toward the profiles described in Box C. A key component of this explanation will be the exploration of several learning theories. First, David Kolb's experiential learning theory will be discussed. Next, the discovery learning theory, whose main theorist is Jerome Bruner, will be explained. Finally, this section will conclude with an explanation the Holy Spirit's role in learning, growth, and transformation.

Learning Defined


A foundational component of understanding this section of the paper is understanding what is meant by the term “learning.” The American Heritage Dictionary gives a good, working definition by defining “learning” as “the act, process, or experience of gaining knowledge or skill” (learning). Learning consists to two parts. The first is the event (act, process, or experience) and the second is what is gained from that event (knowledge or skill). It is important to note that learning can happen intentionally and unintentionally – as long as both the two key components of learning are present. 

Experiential Learning Theory – David Kolb


While there are many theories as to how the process of learning actually happens within a person, David Kolb offers an explanation based upon a learning from experience. Kolb's theory is referred to as “experiential learning” (Claxton 25). This theory emphasizes the way in which an individual learns from experience. For Kolb, “learning is a continuous process grounded in experience” (Kolb 4).


All learning is rooted in experience. The experience may be hearing a lecture, reading a book, painting a picture, or campaigning for a presidential candidate, but “there can be no learning without experience” (Hamilton 180). Learning is a “holistic process of adaptation” (Kolb 5). It is not just the result of cognition but involves the integrated functioning of the total person—thinking, feeling, perceiving and behaving. It encompasses other specialized models of adaptation from the scientific method to problems solving, decision making and creativity (Kolb 5). Experiential learning occurs when a learner experiences something and a change is produced.  

4 Stages of Experiential Learning Theory


In the Experiential Learning Theory model, Kolb describes 4 stages of learning: concrete experience, observation and reflection, forming abstract concepts, and testing new solutions (Claxton 26). The first stage – concrete experience – is the stage in which an individual actually goes through an experience. Observation and reflection – the second stage – is where an individual pulls observations and reflections from the particular experience. Thirdly the learner forms abstract concepts based on the experience and his or her observations and reflections. Kolb's fourth stage consists of testing new solutions. In this stage, learners bring new ideas and understanding to an experience. The learner has observed and reflected on the initial experience, he or she has formed new concepts and ideas about the experience and is ready to test the new concept or understanding. This fourth stage leads the learner right back to the first stage by necessitating an experience in which to test the new solution, concept or idea (Claxton 27).
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Because the fourth stage leads directly back to the first stage, the experiential learning model is continuous. Each stage is a process that reoccurs as new information is processed and developed. To Kolb, ideas are “not fixed and immutable elements of thought but are formed and re-formed through experience” (Claxton 25). The reason for a cyclical model is that formation and reformation of ideas and solutions happens many times as the learner participates in an experience. Also, a learner may enter the cycle at different steps to best fit their strengths and learning style.

4 Experiential Learning Styles


In the experiential learning theory, there are four stages of learning; thus there are four different styles of learning. Each style corresponds with a learner's movement from one stage to another. The first style – convergent learning – corresponds with a learners movement from stage 1 (concrete experience) to stage 2 (observation and reflection). This learning style emphasizes concrete experience and reflective observation (Kolb 9). Those who are prone to this style find strength in their awareness of the meanings and values derived from a particular experience. These people can quickly derive lessons or meaning from a variety of different experiences.


The second style – assimilation learning style – emphasizes abstract conceptualization and reflective observation (Kolb 9). As the learner moves from the second stage (observation and reflection) to the third stage (abstract conceptualization), the individual creates conceptual models based on the values, meanings, or lessons derived in stage two. Learners who tend towards this style find strength in their inductive reasons and ability to create theoretical models. These learners take lessons learned and theorize how things 'might' or 'ought to' be. 


A third style – convergent learning style – focuses on the move from Kolb's third stage (abstract conceptualization) to the fourth stage (active experimentation). The convergent learning style relies primarily on the dominant learning abilities of abstract conceptualization and active experimentation (Kolb 9). Learners who tend toward the convergent style have strengths in problem solving, decision making, and applying ideas to practical situations. These leaders take theoretical models and ideas and implement them in new ways. 


 The fourth – and final style – the accommodative learning style – is centered in doing things (Kolb 9). Carrying out plans and tasks are preferred for those with strength in this learning style. In moving from experiential learning's third stage to its fourth stage, those with an accommodative learning style naturally move to seek opportunities to take action, even to take risks. 

Personal and Ministry Implication of Experiential Learning Theory


For Ryan – our fictional young adult – Kolb's experiential learning theory has tremendous repercussions. For example, Ryan needs to make sure that he has adequate avenue to explore each stage in his varying roles in life. In his work, Ryan needs to remember to take time for each stage as he is learning new skills and processes for accomplishing tasks. As he learns a new skill for work, he will first try it, reflect on his experience with the skill, create ideas and abstract models for improving the skill, and then retry using the skill while utilizing his new ideas. Ryan learns by participating in experiences and then reflecting on them. 


For Parallel, understanding of the experiential learning theory must be combined applications derived from Kolb's theory. Parallel must consider the stages and styles of experiential learning as the ministry develops and implements programs. For example, actual time that a young adult spends mentoring a high school student would account for the concrete experience stage (stage 1). A fellow mentor calling to talk about each mentor's time would account for both the reflection and observation stage as well as the forming abstract concepts stage (stages 2 and 3). The mentors may each change their approach or thinking about mentoring during the next mentoring session, thus being in the testing in new situations stage (stage 4). Parallel must make sure that they are engaging the mentors at each in each stage. 

Discovery Learning – Jerome Bruner


Another learning theory, developed by Jerome Bruner, is discovery learning. Discovery learning says that learners ought not be presented with material in its final form; but rather, learners should be encouraged to discover relationships of information for themselves (Svinicki

4). In this model students are presented with problems and encouraged to seek solutions; either individually or in groups (Van Joolingen 390). Discovery learning is focused on the learner discovering knowledge and understanding. 


An underlying idea behind discovery learning is that students are more likely to remember those things which they discover through their own explorations. The material discovered is more usable than material that is simply memorized by a student. This style of learning encourages students to remember key concepts and ideas instead of concentrating on trivial facts or details to reproduce them for a test (Bruner 157). 

Structure


Learners, through discovery, are able to develop problem solving skills and greater confidence in their abilities. Discovery learning is not centered on learning detailed facts trivial information, but is centered on understanding overarching concepts (Svinicki 7). In essence, discovery learning is more focused on helping the learner find workable categories for the processing of greater information.


In discovery learning, one learns inductively – moving from specific ideas and information to broader, more general ideas (Bruner 151). Learners must break subjects down to the most fundamental ideas and then explore how these ideas relate to one another. It is the breaking down of information and ideas that is critical to discovery learning. Very basic, foundational ideas are learned first. Then other relating information is introduced; allowing students to find relationships between ideas or pieces of information (Svinicki 7). 



Spiral curriculum – a term coined by Bruner – is used in discovery learning. In spiral curriculum, key ideas are repeated over and over (Bruner 157). However, each time an idea is repeated, it is done so at a higher level. This allows for a student to continue learning the same subject with a growing level of mastery. At one time, they may have understood an idea or concept at a very simple, foundational level, but grow to understand the same idea or concept with a great level of complexity and intricacy (Svinicki 6). 

Necessities of Discovery Learning


While discovery learning may seem like the perfect way of learning, it is very difficult. The process of discovery learning necessitates several critical factors. First, student need to be trained to think in terms of relationships of ideas (Van Joolingen 386). A student who is not used to this type of learning style will need much time acclimating his or her thinking. Because relating one idea to another is essential for discovery learning, development of this skill is extremely important for the student's learning. 


Second, students must have and maintain a state of need regarding knowledge as continued motivation to learn is essential (Van Joolingen 288). In Bruner's theory, students are the key factor in deciding the depth and breadth of the knowledge one uncovers. Discovery learning assumes that people have an innate desire and will to learn (Svinicki 6). The learner is only limited by his or her own drive to uncover more knowledge and greater understanding.


Third, there needs to be an excess of information readily available for the student in whatever subject or topic he or she would like to learn. A diversity of background information allows for a student to develop better integrative thinking (Svinicki 7). Students ought to sift through lots of information to uncover that which is truly useful and pertinent to their existing understanding of the subject. 

Personal and Ministry Implications of Discovery Learning


For Ryan, there are several important implications of the discovery learning theory. First, it is essential that Ryan be able to connect and relate ideas and pieces of information. For example, Ryan may learn something in the realm of art that informs his thinking about God. Ryan must be able to see the connecting and relationship between these ideas. Second, Ryan must continuously fuel and maintain his desire to learn. Since discovery learning is highly motivated by the learner, it is essential that Ryan continue to be motivated to learn. This may 

mean he continue his formal education, or seek out new opportunities to read, or further his learning in any topic.


Parallel, in light of discovery learning's principles, must continually expose its members to more and more information relating to mentoring, youth development, or issues of faith. While young adults may learn by having an individual stand up front and explain information, the learning will be deeper and more usable if the young adult discovers it on his or her own. Motivation will remain high for the young adult mentors as their constant interaction with adolescent mentees will continue to drive their desire to learn.

The Holy Spirit's Role in Transformation


While the discussion of learning processes amongst students is a very foundational and useful step in approaching educational ministry, one must remember that the Holy Spirit plays a prominent role (maybe the prominent role) in an individual's learning, growth, or development (Dickason 121). Scripture teaching that the Holy Spirit functions to instruct, teach, reveal, counsel, guide, comfort, commission, convict, empower, intercede, inspire, as well as impart life, strength (physical and other), and skill. Obviously, the Holy Spirit – though many don't see his work – is driving much (if not all) of the learning process. Teaching and learning efforts are in vain unless students and teachers do not cooperate with the Spirit. 


The Bible teaches that the Holy Spirit instructs, teaches and reveals. The Holy Spirit was appointed, by the Father, to instruct and give understanding (Nehemiah 9:20; Job 32:8). It seems clear from Scripture that there are certain principles by which the Spirit operates in the teaching role. Certain names for the Spirit help us to grasp His contribution to teaching. The title Spirit of Truth indicates that He as deity is the revealer and applier of God's truth to human hearts (John 14:17; 15:26; 16:13). The title Helper (sometimes “comforter” or “advocate”) from the Greek paracletos, refers to one called alongside to help according to the need. This title is connected to the revealing and teaching ministry of the Spirit (14:26; 15:26) (Dickason 127). The title Spirit of Wisdom and Revelation speaks of the Spirit's work as imparting wisdom through revelation (Bloesch 285). The Spirit's job is to give us wisdom concerning what has been already revealed as the complete and adequate guide for truth and practice (2 Timothy 3:16-17; Jude 3)(Dickason 128).


Stanley Grenz breaks all of the Spirit's roles and works down into two main categories: inspiration and illumination (Grenz 380). Inspiration refers back to the Spirit's complete activity as the agent in the original composition of the Biblical documents while illumination refers to His ongoing action in the bring people to understand truth (specifically truth found in the Spirit-inspired scriptures). Illumination happens when the Spirit makes the Bible “come alive” as he causes people to understand the significance of the Biblical texts for present life (Grenz 382). 

Personal and Ministry Implications of the Holy Spirit's Role in Learning


For Ryan, this means that he must not simply approach learning and growing as an academic pursuit, but must cooperate with the Spirit. While growing to be more like Christ, Ryan must remember that truth is illuminated through the Holy Spirit. It is incredibly essential that Ryan initiate the learning process by seeking to be aligned with the Holy Spirit. For example, Ryan may, before studying scripture, take time to pray and ask the Holy Spirit to guide his study. Also, Ryan may pray before listening to a preacher or teacher of the Bible. It is important that Ryan senses the Holy Spirit's illumination not on his own study, but also when listening to others expound on their study. 


For Parallel, it means that connecting with the Holy Spirit is primary: the first step. It precedes coming up with great ideas or relevant curriculum. It means that, through each step of the learning phase, the leadership of Parallel must cooperate with the Holy Spirit. This could work out in several ways. For example, Parallel could start off their meetings by taking time for each person to pray and align their hearts with the Spirit. Also, Parallel could educate mentors about the importance and role of the Holy Spirit, thus emphasizing the Spirit's primacy in growth and development. It is important that Parallel create margins for mentors to align their thinking and hearts with the Holy Spirit.

Conclusion


Understanding the process of learning and growth is extremely important as educational ministry programs ought to align with these processes. Application taken from learning theories or understanding of the Holy Spirit can facilitate development and transformation in learners as they grow towards the profiles described in Box C. Kolb's experiential learning theory highlights how students gain knowledge as they have experiences, reflect and conceptualize those experiences, and then implement their new ideas or concepts in another experience. The discovery learning theory, theorized by Jerome Bruner, underscores the benefits of students discovering information instead of having teachers simply present facts and concepts. These ideas, combined with a Biblical understanding of the Holy Spirit, are cornerstones for developing educational ministry programs and curriculum. 
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